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Introduction

The Camphill Movement is one of the largest independent providers of social
care for people with special needs in the world. From the start, the principal
aim of the Movement – co-founded by Karl König and his wife Tilla (née
Maasberg) in Aberdeen – was to build communities in which vulnerable children
and adults, many with complex needs, could live, learn, and work with others in
healthy social relationships. It remains so to this day. Each Camphill community
endeavours to create and maintain an environment where the community’s
economic and social life and its spiritual aspects complement each other.2

Since its foundation in 1940, the Camphill Movement has continued to grow.
Today there are 119 communities located throughout the world, in Argentina,
Austria, Botswana, Canada, Czech Republic, England, Estonia, Finland, France,
Germany, Hungary, Republic of Ireland, Latvia, Netherlands, Northern Ireland,
Poland, Russia, Scotland, South Africa, Sweden, Switzerland, the United States of
America, Vietnam and Wales, as well as Camphill-inspired communities in India,
Israel and Japan.3

The Camphill seed was sown in Insch – a small village in Aberdeenshire – by
Dr Karl König, an Austrian paediatrician forced to leave his homeland after the
Anschluss in 1938. Camphill communities have sometimes been characterized
either as a heroic alternative to the all-pervasive competitive and consumerist
society or as an irresponsible form of utopianism that prefers personal purity to
social responsibility.4 To others the vision of Camphill, right from the beginning,
has been for the establishment of a ‘brotherhood’ of co-workers modelled on
earlier communities, such as those of the eighteenth-century Moravians, who
aspired to sow the seed of a new social order.

Northern Scotland 10.2, 2019, 157–187
DOI: 10.3366/nor.2019.0185
© Edinburgh University Press 2019
www.euppublishing.com/nor

157



Robin Jackson

Over the past decade a number of articles and books have been published
which have drawn attention to Camphill and its underlying philosophy, practice
and achievements.5 The unique contribution of Camphill in the fields of shared-
life communities and biodynamic agriculture is being increasingly recognized
in the professional literature.6 A major in-depth study exploring the future of
Camphill is currently being undertaken by Dan McKanan of Harvard University
Divinity School and is scheduled to be published in 2019.7 The present article
describes the circumstances that led to Dr König’s arrival in Scotland and the
early development of Camphill in its north-eastern locality. It also traces the
local and international influences on the movement and offers an assessment of its
importance.

From Central Europe to Scotland

Karl König was born on September 25 1902, in Leopoldstadt, the original Jewish
ghetto in Vienna. In 1910 Jews constituted 8.6 percent of the population of
Vienna’s twenty districts.8 Both his father and his mother were actively connected
with the Jewish community in the city and continued to practice their faith by
observing the Jewish festivals.9 König’s paternal grandfather had been a rabbi in
Vienna, and other members of his father’s family had been rabbis in Hungary.
His mother records that as a child König was precociously intelligent and far
ahead of his peers.10 At home he had an extensive and unusual library for a
young boy, including books on philosophy by Schopenhauer, Rousseau and
Kant.11 His father may well have expected that his gifted son would follow in
the footsteps of a number of his family members and become a rabbi. But this
was not to be. While still at school König decided to forsake his Jewish faith
and become a Christian. A short time later he joined a group committed to
anthroposophy, a movement developed by Rudolf Steiner that argued for the
existence of an objective, intellectually comprehensible spiritual world accessible
to direct experience through inner development. Notwithstanding his decision to
become an anthroposophist, König remained very conscious of his identity as a
Jew throughout the rest of his life.12

König was, for a while, politically active in the Socialist Party where he
was a leading figure in a group of socialist medical students. The strong Jewish
representation in the socialist movement coloured Austrian socialism with a
religious mood, changing it into a kind of social utopianism which was less
concerned with the development of theory than with bringing about better life-
conditions for those who had few of the good things of life. One persuasive
advocate of this kind of social utopianism was Martin Buber, an Austrian-Jewish
Zionist philosopher and educator. It has been argued that Buber was following in
the footsteps of the founder of socialism in France, Count Saint–Simon, and the
founder of socialism in England, Robert Owen13
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Later, König was to identify Robert Owen as one of the ‘Three Stars of
Camphill’, who stood for the Fundamental Social Law which had been outlined
by Steiner:

In a community of people working together, the well being of the community
is greater the less the individual worker claims for himself the proceeds of the
work he has done and the more he makes these over to his fellow workers.
Similarly he allows his own needs to be met out of the work done by others.14

The precise significance of this law has been the subject of long debates over
the years. One commentator familiar with Camphill communities has suggested
that it represents a form of old fashioned communism: not an ideological mantra
but a pragmatic imperative that should be followed in one’s personal life.15 The
interpretation of this law by König is the one that has been strongly adhered to
across most Camphill communities:

None of us regards the money which goes through our hands as a personal
possession. We do not earn money; we administer it . . . it is never a question
of ‘sharing the cake’ in the most equal fashion. We can only share the work,
not the proceeds.16

König was particularly influenced by the life and work of Count Zinzendorf – a
German religious and social reformer and bishop of the Moravian Church. Along
with Robert Owen and Jan Comenius, he was the third of König’s ‘Three Stars
of Camphill’.17

It is perhaps not surprising given the Viennese tolerance of radical ideas
that Steiner’s anthroposophy should appeal to so many people, including König.
Rudolf Steiner (1861–1925) was an Austrian philosopher, literary scholar,
educator, artist, playwright and social thinker. He was the originator of
anthroposophy, Waldorf Education, biodynamic agriculture and anthroposophical
medicine. Anthroposophy was defined by Steiner in terms of one’s consciousness
of one’s own humanity.18 He advocated a form of ethical individualism, believing
that through freely chosen ethical disciplines and meditative training, one could
develop the ability to experience the spiritual world, including the higher nature
of oneself and others. Engaging oneself with such disciplines and training, it was
possible to develop into an ethical, moral, creative and free human being: free in
the sense of being capable of actions motivated solely by love. He saw freedom as
the spiritual activity of entering with consciousness into one’s own nature and the
world and that free deeds are those about which we are fully conscious and which
motivate our action.19 König’s first encounter with anthroposophy came about as
a result of reading Steiner’s Philosophy of Freedom, which made a deep impression
on him and led him to commence a period of intensive study of anthroposophy.20

Steiner’s views on Christianity have been singled out by writers on the history
of Camphill as being the main source of inspiration for the group of young people
around König, and for König himself.21 Whilst there is little doubt about the
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influence of Steiner’s ideas on the creation of Camphill, it needs to be borne in
mind that the conversion of Jews to Christianity in an anti-semitic Vienna was
essential for their survival. In view of the anti-semitic stance taken by the Roman
Catholic Church in Austria, it is scarcely surprising that this group of Jewish
university students should be attracted by the alternative view of Christianity
that Steiner seemed to provide.22 This view diverged radically from conventional
Christian thought in a number of key respects, not least belief in reincarnation
and karma.

In 1920 König entered the medical school of the University of Vienna.
After he completed his degree in 1927, Dr Ita Wegman, head of the Klinisch-
Therapeutische Institut in Arlesheim in Switzerland, offered him a part-time
position.23 Dr Wegman was exceptional in many respects, not least because in 1907
she had entered the University of Zürich, one of the pioneering universities at that
time, which allowed women to study medicine. She qualified as a doctor in 1911;
in 1920 she opened the Klinisch-Therapeutische Institut, which over the years
developed into the first centre for anthroposophical medicine. In 1922 she set up
a home for children with an intellectual disability called the Sonnenhof. It was
at the Sonnenhof that König became acquainted for the first time with children
with physical and mental challenges in need of special care.24 König accepted the
offer of the position, as he felt that he had a direct affinity with the children.
It was at Arlesheim that König met his future wife, Mathilde (Tilla) Maasberg,
who with her sister had set up a children’s home in the Waldhaus – their family
holiday home in Silesia. The Maasberg family came from Gnadenfrei, a Moravian
Brethren settlement situated in the Eulengebirge. There is little doubt that Tilla
Maasberg’s religious background came to play a significant part in guiding König’s
subsequent professional path in life.25 Early in 1927, the sisters’ work had come
to the notice of Dr Wegman, who suggested that one of the sisters should go to
Arlesheim for three months to train in curative education, the concerns of which
are much broader than those of special education, as they include all aspects of
a child’s life, from physical and psychological health to social and spiritual well-
being.

In the spring of 1928, König visited the children’s home in Silesia. It was during
this visit that the von Jeetze family – large landowners in Silesia – offered their
family mansion, Schloss Pilgramshain, to the sisters so that they could expand their
work. König accepted the position of physician responsible for the medical care
of the children, on condition that he was permitted to continue with his private
medical practice. In May 1929 König married Tilla Maasberg, and they moved
to a small house near the new curative educational institute at Pilgramshain.26 By
1933, because of the growing number of regulations imposed by the National
Socialist rulers, König’s medical work at Pilgramshain had become progressively
more difficult. Given the increasingly hostile climate, particularly the ever-present
threat of arrest because of his Jewish family background König and his wife
decided that the situation had become too dangerous. In March 1936, the König
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family were forced to return with their four children to König’s native city of
Vienna, where they arrived in an impoverished condition. He had to start all over
again; however, his reputation as a good doctor soon spread, and his practice
grew.27 But he was forced to flee Austria when the political situation further
deteriorated, and the predicament of those of Jewish heritage grew increasingly
serious. As for Pilgramshain, its role as a curative educational institute would soon
come to an end. On the morning of 9 June 1941, the Gestapo arrived with orders
for the confiscation and closure of the institute and the arrest or ‘relocation’ of
staff.28 In the process of interrogating the staff, the Gestapo informed them that
the ‘pathological children’ in their care had been consuming food and employing
labour that were urgently needed elsewhere. The implication of that judgment is
not difficult to work out.

After his flight from Austria, König briefly stayed at Arlesheim, and it was while
he was there that Dr Wegman suggested that he consider relocating to the north
of Scotland. Dr Wegman indicated that she had a friend living near Aberdeen
who might be willing to help him start work there, and build up a new future.
However, König expressed doubts indicating the difficulties in obtaining an entry
permit for the UK. These concerns were dismissed by Dr Wegman who argued
that where there was a will a way would be found. Just two days following this
conversation, according to König, a letter was received from the British Consulate
in Berne stating that he and his family had been granted permission not only to
enter the UK but also to settle there permanently. König claimed that he never
knew for certain who had made the application to the Home Office on his behalf.

König was included in a small group of Austrian doctors permitted entry
into the UK. The Home Office, in joint consultation with representatives of
the medical profession, had agreed the admission of 50 Austrian doctors for
the purpose of studying and later practising in the UK.29 The Minutes of the
Senatus Academicus of St Andrews University for 9 December 1938 record that
the Co-ordination Committee for Refugees had asked St Andrews University if
it would be prepared to accept one of the selected Austrian doctors. The Faculty
of Medicine agreed to accept one doctor on condition that he was not allowed
to compete for University Prizes or class medals!30 Minutes of the Faculty of
Medicine meeting held on 10 February 1939 noted that Dr Karl König had
been nominated by the Refugee Committee as the Austrian doctor to study at
Dundee – the location of St Andrews University Medical School. In a minute of
the University of St Andrews Court (26 June 1939) reference is made to an appeal
by the Faculty of Medicine on behalf of Dr König. In that appeal it was stated that
König was entirely without resources with which to pay tuition fees, so a grant
was requested to cover fees. The Court agreed to grant König exemption from
the payment of fees.31

Once König was released from internment on 3 October 1940,32 he re-
commenced his re-qualifying course but this time, for the sake of geographical
convenience, at the University of Aberdeen. König eventually decided, however,
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to withdraw from the course. This decision meant that he was not able to act as
the medical offcer for Camphill in the same way that he had at Pilgramshain. The
reason commonly advanced for his withdrawal was that he was too preoccupied
with the process of setting up Camphill. Another possible reason is that whilst
on his course König may have encountered some hostility, for as Weindling and
Collins have indicated there was some opposition from both the British Medical
Association and the Medical Practitioners’ Union to the influx of so many refugee
doctors into Britain.33 In some instances there was unquestionably an anti-semitic
element in that opposition.34

Another reason for König’s withdrawal can be advanced. This may be found
in his article which appeared in The Coracle, a periodical published by The Iona
Community.35 George MacLeod, founder of the Iona Community, had invited
König to contribute four articles for The Coracle covering a number of broad
themes: Integration, Medicine, Education and Agriculture. Only the first two
were ever published and these two, according to MacLeod’s biographer, caused
uproar.36 The content of König’s article on ‘Medicine’ is unlikely to have endeared
him to many doctors and nurses in Scotland. His basic criticism was that members
of the medical and nursing professions were essentially technicians who, as a direct
result of their training, had become too distant from their patients and provided
a service which lacked basic humanity. His attack is perhaps not altogether
surprising given his commitment to a holistic approach to the needs of the
individual, rather than the clinical approach that he saw as too narrow, fragmented,
and superficial. It would be wrong to interpret this trenchant criticism as a
particular attack on the quality of the professional training provided in Scotland:
König had been equally unhappy with the character of the medical training on
offer at the University of Vienna when he was a young undergraduate.37

Aberdeenshire Influences

The friend of Dr Wegman in Scotland to whose house König made his way
was Emily Haughton, who lived with her husband at Williamston House in
Insch, Aberdeenshire.38 The link between Dr Wegman and Emily Haughton arose
from the fact Emily was discovered to have breast cancer. One clinic that had
acquired a high reputation for its pioneering work in the treatment of cancer
was the Arlesheim Clinic, and it was there that Emily came for treatment.
It is highly probable that Emily received the Iscador treatment for her breast
carcinoma, which involved the application of extracts from mistletoe (Viscum
album). Recent independent research has indicated that this treatment can be
successful in prolonging survival.39 It is clear from correspondence between Dr
Wegman, director of the clinic, and Emily, that a strong bond of friendship grew
between the two. In a letter dated 3 May 1937 to Dr Wegman, Emily stated: ‘if
you want anyone sent here for a holiday or a rest we would love to have him or
her, and please don’t hesitate to make use of us if we can be any help to you.’40
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Figure 1. Williamston House, Insch. Courtesy of the Karl König Archive, Aberdeen. The
Karl König Archive is supported by the Camphill Foundation UK and Ireland.

Thus it was to be Williamston and not Camphill that became, albeit briefly,
the first curative educational institute in Scotland. König, his family, and a group
of colleagues moved into Kirkton House, the former manse on the grounds of
the Haughtons’ estate. It is worth noting that no fewer than ten of his fourteen
colleagues at Williamston were from Jewish backgrounds – most from upper-
middle-class Viennese families. Within a short time of their arrival, the first child
in need of care arrived. He was one of the children that König had treated
while he was working in Vienna. His arrival came about because the child’s
Jewish parents had been on their way to relatives in the United States when they
discovered that because of the boy’s special needs, he would not be granted a
visa. As the parents were penniless and could not remain in Vienna, where almost
certainly they would have been arrested and sent to a concentration camp, the
child was happily accepted by König at Williamston.41

Emily Haughton is recalled by one friend as a most attractive character
invariably dressed in a kilt-like tartan skirt and tweed jacket with no lapels. She
remembers how the gardens at Williamston came increasingly to reflect Emily’s
interest in anthroposophy. For example, planting was undertaken in harmony
with the phases of the moon. This friend’s happiest memory of Emily was being
taken by her to visit the bees; Emily held to the ancient belief that any major
event affecting a family had to be ‘told to the bees’.42 A number of friends and
acquaintances claimed that Emily, who came from a West Highland background,
was gifted with the powers of clairvoyance or ‘second sight’. Such a person in
earlier times might have been known as a ‘wise woman’ or ‘seer’. One attribute
of being a ‘wise woman’ was the possession of hidden knowledge which some
believed must have been acquired through association with the devil. By virtue
of this gift, a ‘wise woman’ could lift the veil of the future and reveal hidden
secrets. The friend commented that these powers were certainly recognized by
her husband in his wife, not least in the field of local matchmaking.43 Emily died
on 1 April 1971 at the age of 89.44
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William Theodore Hoghton Haughton was born on 14 June 1886 in
Kimbolton, Huntingdonshire, where his father was the Land Agent (estate
manager) at Kimbolton Castle, the country seat of the dukes of Manchester.45

Originally a medieval castle, Kimbolton Castle underwent many changes before
being completely rebuilt by the foremost architects of the time – Vanbrugh,
Hawksmoor and Adam. The formal gardens of the early 18th century were later
replaced by the more natural landscaping designed by Robert Adam. Theodore’s
childhood at Kimbolton, living in grounds landscaped by Adam, may well have
played a part in leading him to become a landscape designer.

From 1900 to 1904 Theodore attended Rugby School and then went up to
Trinity College, Cambridge where he graduated in 1906. He then moved to Paris
to study art. It is thought that he attended the Académie Julian which was popular
with French and foreign students and which accepted not only professional
painters but also serious amateurs.46 Theodore was in Paris during the Cubist
period (1908–14). Whilst there it is almost certain that he met Ernest Percyval
Tudor-Hart, a Canadian Impressionist artist and one of the foremost colour
theorists and scientists of his time.47 Tudor-Hart had studied at the Académie
Julian in the early 1890s and then at the Ecole des Beaux-Arts. From 1903 to
1913 he ran his own art school in Paris.

With the outbreak of the First World War, Theodore returned to Britain and
undertook secret experimental work on military camouflage with Tudor-Hart.
The first experimental unit on military camouflage was established in 1915 by the
French; comparable units were subsequently set up by the British and Americans.
These units were largely made up of camoufleurs who in civilian life had been
artists of one kind or another, including fine artists, designers and architects. As
a result, literally hundreds of artists served during both World Wars as military or
civil defence camouflage experts.48 These artists served their countries by devising
their own distinctive camouflage schemes. During the war the French called upon
Cubist painters, while the Germans made use of Expressionists.

Theodore had inherited the Williamston Estate when still quite young, on
the death of Colonel Fraser, brother of his mother Jemima Patricia (Fraser).
The designed landscape at Williamston was created in 1830 and ‘improved’
and extended during Colonel Fraser’s ownership. Theodore was responsible for
redesigning the gardens and grounds, which included the construction of a lake
and vistas through the woods at the front and back of the house. The gardens
were open each year to the public under Scotland’s Gardens Scheme. Those who
recall the gardens at Williamston are in no doubt that Theodore’s training and
experience as an artist played a very strong part in the skilful way in which
flowers and foliage were arranged to present a strong and enduring visual image.49

Because of the reputation that the Williamston gardens came to enjoy, other
local landowners sought Theodore’s advice on landscape design for their estates.
Theodore was also an artist of some repute and recorded on canvas the people
and lands of Aberdeenshire.50 As a member of the Aberdeen Artists’ Society
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he exhibited his work – mostly portraits – at the Aberdeen Art Gallery on five
occasions between 1921 and 1935.

It is reported that Theodore spent most of his time working either in his
studio, which was located in the grounds, or in his beloved garden. In appearance,
Theodore was tall, thin, bespectacled and invariably dressed in shabby tweeds. He
was known to have had a dry sense of humour coupled with a very Victorian
outlook. His rather austere manner may have resulted from the fact that he had to
assume, from a very early age, the responsibilities of running and developing the
estate that he had inherited. He was seen by most of his friends and acquaintances
as the archetypal English gentleman – a model product of Rugby School.51

Crucially, had Theodore refused to extend hospitality to König and his
colleagues, the Camphill Movement would not have come into being. We do
know that Theodore was a member of the Anthroposophical Society of Great
Britain, with a particular interest in biodynamic agriculture. Theodore died on 1
December 1973 and is buried in the churchyard of the former Episcopalian chapel
at Folla Rule.52

Theodore Haughton, along with Major Grange Kirkcaldy and Lord Glentanar,
all significant landowners in Aberdeenshire, were actively engaged in pioneering
biodynamic agriculture. For some years Kirkcaldy had been running regular
meetings devoted to the subject in Aberdeen. And to this day, there is a Grange
Kirkcaldy Trust Fund held by the Biodynamic Association of the UK. It is also
known that Lord Glentanar had made available property at Westhall Castle at
Oyne in Aberdeenshire for a training farm to be set up based on biodynamic
principles. This was run by Deryck Duffy, someone well known to Dr Wegman.
The wife of Major Kirkcaldy, Mildred Robertson Nicoll, was co-editor with
A. C. Harwood of the Anthroposophical Quarterly from 1956 to 1978.53 Harwood
had been the chairman and general secretary of the Anthroposophical Society of
Great Britain from 1937 to 1974. With the Reverend Arthur Shepherd, Mildred
Nicoll had translated, edited and co-written an epilogue for, The Redemption of
Thinking – A Study in the Philosophy of Thomas Aquinas, by Steiner.54

An examination of the visitors’ book at Williamston House reveals that the
Haughtons had as guests Patrick Geddes and Frank Fraser Darling, both of whom
were to become world-renowned in the fields of ecology and conservation.
Geddes would have been interested in the biodynamic agriculture being practised
in Aberdeenshire given his strong opposition to all forms of environmental
pollution, while Fraser Darling would have been sympathetic to the practice of
biodynamic agriculture given his interest in the complex symbiotic relationship
between man, landscape and wildlife.

McKanan has described biodynamic agriculture as being anthroposophy’s most
visible contribution to environmentalism, a spiritual and alchemical form of
farming that prepared the way for the organic movement of the twentieth
century.55 Three distinct groups of people who have been responsible for the
spread of the biodynamic impulse have been identified by McKanan. At the outset
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the news of biodynamics was dispersed by committed students of anthroposophy,
whom he describes as the ‘evangelists’. The second group comprised those
who were well informed but less committed to anthroposophy who he termed
the ‘translators’. This group expressed the core ideas of biodynamics in non-
anthroposophical language, making those ideas available to people who might
have been hostile to other aspects of anthroposophy. Finally, there were
many ‘allies’ whose path to the organic movement had nothing to do with
anthroposophy but who embraced the evangelists and translators in a common
cause. Using McKanan’s nomenclature Theodore Haughton, Lord Glentanar and
Grange Kirkcaldy were clearly ‘evangelists’.

Tensions at Kirkton Manse

All was not continuously harmonious, though, in König’s relations with
Aberdeenshire patrons. In a letter to Dr Ita Wegman on 1 February 1940, Emily
Haughton conceded that she and her husband may have made a mistake in
drawing up a constitution for a curative educational institute at Williamston
without first discussing it with König in the autumn of 1939.56 This omission
may well have prompted König not to work with the Haughtons. It is possible
that a discussion concerning the creation of a curative educational institute at
Williamston may have taken place a year earlier, in 1938, for according to the
Visitors’ Book at Williamston House, Dr Ita Wegman, Dr Margarethe Hauschka,
a fellow member of the Arlesheim clinic, and Werner Pache stayed from 13 to
17 August. The inclusion of Werner Pache is of particular interest as he was
one of the founders of curative education and had been a member of the first
anthroposophical home for children in need of special care, at Lauenstein near
Jena.57

After a relatively short period of time at Williamston, König indicated to
Emily that he had been actively negotiating the purchase of a house in Aberdeen
which was larger than Kirkton Manse. He claimed it had a number of important
advantages: it had central heating and electric light and was in every respect much
more suitable for the purpose of housing a curative educational institute than the
manse. In a letter to Dr Wegman Emily commented that she had listened very
politely to what König had to say and agreed that he was probably right to move
if he felt the manse was unsuitable.58

However, König’s own initial assessment of the suitability of Kirkton Manse is
somewhat at variance with the views he was later to express to the Haughtons:

The house is not as small as all that; it has three fairly big rooms on the
ground floor and also on the second . . . Although there is neither electric
light nor central heating and only a single ancient bathroom, it seems to me to
be thoroughly appropriate – even ideal – for us to make a beginning.59
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In her letter to Dr Wegman Emily acknowledged the tension that had existed for
some time between König and his colleagues and the Haughtons.

When they all first came they did, and still do things not suitable nor acceptable
here – and we had to say, ‘you really most not. . . ’ ‘you really must. . . ’ – but it
only made them all angry and they would not listen so we have long given it
up, and are just as nice as we can be when we meet – but we do not see them
often – we ask them here from time to time, and they come down, but they do
not ask us to go up there – only if they want something done, and want us to
give them something then we hear from them.60

Emily went on to report the content of a conversation she had had with
Henny Weihs, someone the Haughtons clearly liked, and who visited Williamston
regularly.61 When Henny was asked why the Königs did not want to be friends
with the Haughtons, she replied that they could not tolerate any form of criticism.
Emily further observed in her letter to Dr Wegman:

The Manse as you know was done up for the Institute, and is really in very
good order, and one must think what to do about the house when they go – it
would not be good to leave it empty – I wonder if you have any ideas – we
would like it to be of real use to the movement and to the countryside – and
we are very sad that the Institute scheme has fallen through. But I do not really
think König ever had any idea of cooperation with us – I expect he always really
looked upon us as a temporary help – I think he could not tolerate any kind of
interference from anyone – and wants, and always did want, a completely free
hand – we are sure that Dr König is a very able doctor and find him a very
interesting man to meet.62

It is interesting to contrast Emily’s interpretations with those of König on this
matter. König noted that:

a few days after war broke out a letter arrived from Mr Haughton on the 7th

September in which he placed some pressing demands on us. His requirement
was that from now on he would be obliged to take over the running of the
financial affairs of our growing enterprise; that he alone would deal with
the relevant officials and that his wife would now have an oversight of our
educational and curative-educational affairs. If we were not to accept, he would
no longer be able to shield us from the authorities. What choice did we have
but to accept? At the same time, nevertheless, we resolved to leave Kirkton
House as soon as possible and find another place for our work. Having to bow
to this supreme authority brought with it the seeds of rebellion.63

König had clearly come to the conclusion that the accommodation at
Williamston was too small and remote to serve efficiently as an institute. But
other undeclared factors may be tentatively advanced. Tensions are understandable
with a small group of individuals being uprooted from one of the most culturally
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sophisticated and cosmopolitan centres in Europe and suddenly transplanted to
what may have seemed the outer periphery of Western civilization. There was
clearly a natural resistance to the circumstance of being under the control of
someone else, in this case the owners of Williamston house. It is also likely that
the Austrian exiles found the peculiar customs and rituals of English country life
(despite being located in Scotland, Williamston was run as an English country
house) somewhat alien. Living closer to the Arctic Circle than Vienna may have
caused strains with the exiles having to cope with the long, dark, damp, Scottish
winters, while some of König’s colleagues found the Aberdeenshire landscape
bleak and unappealing. The unfamiliarity of the language placed the exiles at a
social disadvantage; and they no doubt felt somewhat beleaguered because of the
regulations brought in as a result of the war (for instance, travel restrictions).

The fact remains that up until 30 May 1940, when the move from Kirkton
Manse took place, the Williamston estate had been home to the first curative
educational institute in Britain. As Schauder pointed out Kirkton Manse was
‘the original component of what was later to become the worldwide Camphill
movement’.64 However, the rapid increase in the number of children being
referred to the Institute made a move away to more suitable accommodation
inevitable. The clash between Emily Haughton and König merely accelerated the
timing of the eventual schism.

War and the founding of Camphill

When Britain declared war on Germany on 3 September 1939, all immigration
was stopped and all temporary visas granted to people from enemy territories were
declared invalid.65 This meant that the great majority of Germans and Austrians
in Britain who were authentic refugees were now trapped, stateless, in a country
that was uncertain what to do with them. König has described the events that led
up to his arrest. On Whitsunday (May 12) 1940, after a children’s service, he had
gone for a walk with the older children. When he returned to Kirkton House,
he learned that Peter Roth, an Austrian émigré colleague who was living near
Aberdeen, had been arrested. This news was received with bewilderment. Then,
as they all sat down together to enjoy a celebratory Whitsunday meal, the police
arrived at Kirkton House. The men were told to pack clothes and underwear and
be ready for departure in thirty minutes. The police sought to assure everyone
that this was likely to be a temporary measure and that they should be back in a
matter of weeks. Everyone was confused and taken aback by this turn of events.
The men departed in an emotional turmoil, not knowing what would happen to
their wives and children. They embarked on the waiting bus, joining other men,
none of whom they knew.66 And on a bright Whitsunday they travelled northward
through the Aberdeenshire countryside to an undisclosed destination. The police
appear to have conducted the arrest of refugees throughout the country in a
reasonably civilized fashion.
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Tilla König wrote to George MacLeod, who had championed König’s
early work in Scotland, seeking his assistance. MacLeod was founder of the
internationally known Iona Community, later became a moderator of the General
Assembly of the Church of Scotland and isw recognized today as one of the most
influential and unconventional Church of Scotland ministers of the twentieth
century. In her letter to MacLeod of 16 May 1940, Tilla noted that ‘my husband
and all the other men in our community have been taken away to Duff House in
Banff. I have heard from my husband today that he and all our friends are well and
are very kindly treated’.67 An indication of the level of confusion that must have
existed at that time is reflected in a later part of Tilla König’s letter to MacLeod:
‘No-one at Duff House knows why they are there and for how long they will
remain there’.68 The purpose of Tilla’s letter was to see if there was anything
MacLeod could do to help: ‘I do not want to trouble you with all these things
but I know that my husband would like you to know how things are with us, and
perhaps you would know if anything can be done for him and our friends’.69 In
a further letter to MacLeod on 3 June 3 1940, Tilla expressed concern that she
had not received a reply to her previous letter and hoped it had not been because
MacLeod had thought that all the women had also been interned. We now know
that König was taken from Banff to Liverpool and it is highly probable that he
spent some time in the Huyton internment camp before being deported to the
Isle of Man.70

When, just prior to his internment, König had been offered an estate
on the outskirts of Aberdeen, he was swift to accept it. The estate in
question – Camphill – was owned at that time by Will Macmillan, a member
of the Macmillan publishing dynasty that included Harold Macmillan, later to
become prime minister of the UK. Will Macmillan had met with König on an
earlier occasion while looking for a suitable location for his son Alister, who
had an intellectual disability. There is no available evidence to suggest that Will
Macmillan had any interest in anthroposophy or curative education. With the help
of a loan from Will Macmillan and the Scottish Christian Council for Refugees,
it had been possible for the refugees to move into the Camphill estate on 1 June
1940. This is regarded as the birth date of the Camphill Movement, a day that
continues to be celebrated in Camphill communities throughout the world.

It is important to acknowledge the contribution made by different members of
the Macmillan family to the development of Camphill. In May 1945 a 170-acre
site at Newton Dee, not far from the Camphill estate, was purchased, again with
the help from a loan by the Macmillans. Then in 1954, when the Camphill Village
Trust was founded, a site for a village community was sought. Peggy Macmillan,
a long-time supporter of Camphill, suggested that the trust should contact the
executors for the estate of Will Macmillan, who had died in 1954. A year later,
in 1955, the trust acquired Botton Hall and the adjoining farms.71 Up to that
point Botton had been the North Yorkshire summer residence of the Macmillan
family. Hans Schauder acknowledged that König had a gift for making important
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Figure 2. Dr König with a child at the Camphill Murtle Estate. Courtesy of the Karl König
Archive, Aberdeen. The Karl König Archive is supported by the Camphill Foundation UK

and Ireland.

professional and social connections like Will Macmillan, and this is fully borne
out when one examines the list of founding members of the Society of Friends
of Camphill.72

Also influential was George MacLeod. In Edinburgh in 1940, König had
his first face-to-face encounter with the leader of the recently-founded Iona
Community.73 Like König, MacLeod was engaged in a process of community-
building. At the time of this first meeting, MacLeod was working as a Church
of Scotland minister in one of the most socially deprived districts of Glasgow.
MacLeod had gathered together a group of young ministers, theology students,
and workers, and in the summers all would spend a few weeks on the Island of
Iona rebuilding the crumbling church and the monastery built by St Columba.

MacLeod was attracted to the concept of the Camphill community not just
because of its philosophical appeal but because of the nature of its practical
work with children with special needs and its care for the environment. In
an introduction that he wrote for the Camphill School prospectus, MacLeod
expressed his amazement at the ‘atmosphere’ created by the community where
everyone was engaged in work whether in the house, the garden or on the
land. They were ‘one family’ in which the ‘backward’ children were seen as
an intrinsic part of community life.74 MacLeod recognised that the maturity of
this experiment was due to the experience that König had gained from his
involvement as medical officer in Pilgramshain. He was also impressed by the
fact that König had identified, and was successfully responding to, an evident
and urgent need – the protection and preservation of the natural environment.
MacLeod made no secret of his belief that Christian faiths had exhibited little or
no concern for the wellbeing of the earth. In the early 1940s he had argued that
there should be an ecological dimension to theology and practice. This appeal had
been largely ignored by the Church of Scotland.75
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König’s influence and Camphill’s early years

To this day the unique and pioneering nature of the work undertaken by König
has not received the degree of recognition it merits. He was one of the first
educators in Britain to proclaim and demonstrate that all children with a disability,
regardless of its severity, have a potential that can be unlocked and developed. A
feature of the education received by the children in Camphill schools was their
exposure to a very broad curriculum encompassing the arts and sciences, with
a special place for the aesthetic disciplines of art, music, and drama.76 This was
almost certainly a legacy of König’s own background in Central Europe, where
education was not constrained by the arbitrary curricular boundaries favoured
by British pedagogues. Under König’s guidance, the Camphill communities over
the years sought to create and maintain an environment where the economic,
social, and spiritual aspects of the community complemented one another and
where community members, whatever their abilities, helped support the needs
of their fellows, while they themselves were supported in turn. A community of
co-workers was thus established that undertook all the work that had to be done,
whether it was teaching, caring, household work or gardening.

Following his release from internment, König sought to make known to
as wide an audience as possible what Camphill was seeking to achieve. In an
interview with the Aberdeen Press and Journal, König pointed out that by 1936 the
curative education institute at which he had worked in Pilgramshain had been
caring for up to 150 children from all parts of Europe and had achieved ‘cures’
for a remarkably high but unstated percentage.77 Four years later König told an
audience in Perth that whilst Camphill had started with two children, it then
had 60 children and a waiting list of over 200. According to König, 80% of the
children that left Camphill had been ‘cured’.78

Some caution needs to be exercised concerning this claim. König probably
meant that the particular problem – possibly a behavioural or emotional difficulty
of some kind – had been alleviated, not that the child’s intellectual disability had
been ‘cured’.79 In another public lecture later in Perth that same week, König drew
attention to the fact that the doctors, nurses and teachers at Camphill received no
salaries, as they were all encouraged to believe that they were freely contributing
their knowledge and skills in the interests of the community.80

Notwithstanding the strong representation of influential Scottish individuals
on the list of the Society of Friends of Camphill, and all the speeches given
by König at public meetings all over Scotland, most of the children attending
Camphill came from England. Indeed, so many children came from the south that
a train appropriately named ‘The Rudolf Steiner Special’ was regularly allocated
to transport pupils and co-worker escorts from and to London King’s Cross at
the beginning and end of each term. So dedicated were the railway staff to this
unusual arrangement that even during several national rail strikes, when all other
trains had stopped, the ‘The Rudolf Steiner Special’ was the only train moving in
the UK.81
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In a speech given in Edinburgh, and reported in The Scotsman on 29 November
1944, König made clear his belief that in each human being there was a hidden
and eternal soul that the curative educator had to reach.82 He said it was wrong to
speak about any child being ‘ineducable’. However, it was not until the enactment
of the Education (Mentally Handicapped Children) Act in 1975 that all children
in Scotland were included in the framework of special education and the long-
standing practice of classifying some children as ‘ineducable’ ended.83 The Act was
a belated recognition that this small minority of children and young people had
for too long been denied access to a basic education.

What the content of his speeches demonstrates is that König was ahead of his
time in his thinking. He totally rejected the medical model of disability, which he
saw as incompatible with taking a holistic approach to the child with special needs.
He expressed his strong opposition to psychometry and the categorisation of
children according to measured intelligence, which he saw as not only damaging
the entire field of education but also destroying childhood. It was his intention that
those schools which formed part of the Camphill Movement should be integrated
communities in which the children and staff lived together and shared their lives
in such a way as to foster mutual help and understanding.

According to Brennan-Krohn the war proved a crucial catalyst in Camphill’s
development, for it set the stage for a growing sense of insularity within
Camphill.84 Eugenicist ideas prevalent at that time suggested that people with
disabilities were dangerous and deviant. Such ideas had been very much alive
in Britain when Camphill was founded, and persisted even after the war. The
children for whom König was concerned were seen by some as a threat to society.
The founders of Camphill, too, were viewed with suspicion, mistrusted both
for their Jewish origins and their Austrian nationality. In totally rejecting the
philosophy of Nazism, Camphill found its own distinctive community structure
and purpose: it presented a challenge to the hideous realities of concentration
camps and mass killings.85

Edith Tudor-Hart and Camphill

Perhaps one of the most significant dates in speeding the national recognition
of Camphill occurred on 30 April 1949, when an issue of Picture Post – one of
the leading illustrated magazines in the UK – was published.86 In that issue were
pictures of children at Camphill School. The accompanying feature was entitled
‘A school where love is a cure’. The feature was written by Fyfe Robertson,
who later became a well-known contributor to the BBC’s Tonight programme.
Of interest here is the identity of the photographer – Edith Tudor-Hart née
Suschitzky.87 She had been born into a Jewish family in Vienna in August 1908
and became one of the most significant documentary photographers working in
Britain in the 1930s and 1940s.88 She had been trained as a Montessori teacher
in Vienna and had stayed in touch with some of the pioneer educationalists who,
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Figure 3. Photograph by Edith Tudor-Hart of music lesson at Camphill. Courtesy of the Karl
König Archive, Aberdeen. The Karl König Archive is supported by the Camphill Foundation

UK and Ireland.

refugees like herself, brought new ideas about education to the UK. Informed
commentators who read the Picture Post feature felt that the imagery she employed
successfully revealed an acute understanding of the experience and ideas that
underpinned König’s pioneering practice.89

In 2013 there was a major retrospective exhibition of the work of Edith Tudor-
Hart at the Scottish National Portrait Gallery. The exhibition included many of
the photographs taken by Tudor-Hart at Camphill. In the opinion of Duncan
Macmillan, doyen of Scottish art critics, the contemplative images of children’s
lessons and play portrayed a socially optimistic picture. He felt that the collection
was an appropriate conclusion to a distinguished photographic career in which
Edith Tudor-Hart had remained dedicated to her socialist principles.90

In her work Tudor-Hart concentrated on visually documenting issues of
child welfare, health and education, working closely with campaigning journals
published by the British Medical Association, The National Association of Parents
of Backward Children (later Mencap) and the National Baby Welfare Council.
Most of the projects on which she was engaged reflected a lifelong concern with
the processes of childhood development. This particular interest may have been
prompted by her anguish over her son’s disability. It is possible that König may have
known Tudor-Hart in Vienna, as he had been born there in 1902 and she in 1906.
Tudor-Hart’s father had run the first socialist bookshop in Vienna, located on
Petzvalgasse, less than three miles from König’s home on Upper Augartenstrasse.
It is known that König was an avid collector of books on philosophy, psychology
and politics and was actively involved in Viennese political life, especially among
young socialists.

Almost certainly König will have met Tudor-Hart a year before the Picture
Post feature appeared, as she had enquired about the possibility of a placement
for her son Tommy at Camphill. Tommy had been born on 14 April 1936 and
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Figure 4. Photograph by Edith Tudor-Hart of ploughing at Camphill. Courtesy of the Karl
König Archive, Aberdeen. The Karl König Archive is supported by the Camphill Foundation

UK and Ireland.

had been found to be severely autistic, although initially he had been diagnosed
as schizophrenic. From an examination of the school records it is known that
Tommy was admitted to Camphill on 10 September 1948 and discharged on
6 September 1952.91 König is most unlikely to have known, though, that whilst
living in Vienna before World War II, Tudor-Hart had joined the banned Austrian
Communist Party and had become an undercover KGB agent. Indeed, as a Soviet
agent she holds a special place in KGB history as the woman who recruited the
first members of both the Cambridge and Oxford spy rings which did serious
damage to British intelligence before the war and up until their discovery in the
late 1960s.92

Camphill and the Moravian Brethren

In Camphill it was König’s aim to promote a social pedagogical model which
differed profoundly from that offered in traditional school settings in Britain. In
doing so he was strongly influenced by the Moravian educational model that he
had encountered in Gnadenfrei, the small Moravian Brethren settlement where
his wife Tilla had been born and brought up. Mosel and Bernard, two visitors to
Gnadenfrei at the beginning of the twentieth century, have given an insight into
the character of the education offered there:

We are amazed to find so many educational institutions in such a small
community. Yet it has always been a particular concern of the Brethren
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Community to dedicate a major part of their work to the Christian upbringing
and sound education of the young.93

They noted that the Gnadenfrei schools had been intended originally for the
benefit of the community‘s young but had increasingly become education centres
for children from all over Germany because of the excellence of the tuition
offered. One result of the large number of educational institutions in Gnadenfrei
was that the standard of education among the inhabitants was higher than one
would have expected in a small community. Mosel and Bernhard also observed
that residents maintained a wide diversity of interests – there were regular concerts
and lecture evenings – all of which ensured, in their view, that this relatively small
place possessed a special open-mindedness.94 Daily life was carefully scheduled
and time set aside in the afternoons for outdoor activities, such as walks and
cycling, which allowed for enjoyment of the beautiful surroundings in which the
schools were set. The Brethren attached particular significance to celebrating
the important church festivals. In the morning the community would awaken
to the sound of a choir singing and at the close of the day would be marked by a
trombone band in the Square.95

The character and content of the education received by pupils in Moravian
Brethren schools was shaped in some measure by the writing of Jan Amos
Comenius (1592–1670), who had been a bishop in the Unitas Fratrum (Moravian
Church) from which the Moravian Brethren evolved in the eighteenth century.
Comenius, as we have seen, was identified by König as one of the ‘Three Stars’ of
the Camphill Movement.96 In recommending sense training for the pre-school
child, Comenius anticipated Pestalozzi and Froebel. He stressed the fact that
learning comes through the senses and that teachers should adapt their methods to
this principle. Whenever possible the teacher should permit the child to observe
for himself and should arrange for the child to have direct and active experience
in the process. With respect to discipline, Comenius argued that the burden rested
with the teacher to provide interest and an atmosphere in the classroom in which
the child wished to learn. Further, the child must understand the reason for rules
and when this failed, any form of chastisement should never be associated with
school work.97 For Comenius the purpose of education stretched beyond the
boundaries of the classroom and encompassed the mind, body and spirit of the
individual.

Many of the features noted by the two visitors to the Gnadenfrei schools
at the beginning of the twentieth century can be found in Camphill settings
today: co-workers living with the children in family units; a broad curriculum
based on a mind-body-spirit model; learning gained through the full range of
senses; the importance of creative activities in the curriculum; early afternoons
free of lessons; schools set in beautiful and tranquil surroundings; attention paid to
creating a harmonious physical, psychological and social environment; the regular
celebration of the Christian festivals; regular on-site cultural activities (such as
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recitals, plays and talks); and the importance of music (such as playing of the
recorder or lyre to welcome the morning and to signify the time for sleep in the
evening).

Camphill and Social Pedagogy

A particularly significant innovation which emerged from the Camphill
Movement was the development of a professional training programme that took
a holistic approach to the provision of education and care of children and young
people with special needs. The original Camphill Course in Curative Education
was inspired by Steiner and developed in 1949 by König.98 It was unlike any other
courses in teacher or child-care training in the UK. This was reflected in the title
of the training: ‘Community as a Path to Learning’. Great emphasis was placed
on the importance of personal development within a framework of community
living, where the traditional boundaries between professional disciplines would be
dissolved.

The need for a nationally-recognised training located within the higher
education framework became increasingly evident and led to the development
of the BA in Curative Education run by Camphill School Aberdeen and the
University of Aberdeen. In March 2003 the BA in Curative Education programme
was recognised by the Scottish Social Services Council as an appropriate
qualification for those working in the residential child-care sector in Scotland.
It was later recognised as an appropriate qualification for anyone working in
the social-care sector, whether in day or residential provision, with children or
adults. The Camphill programme has been recognised as ‘effectively the first BA
in social pedagogy on UK shores’.99 That fact was formally recognised when the
title of the five-year programme was changed by the University of Aberdeen to
BA (Honours) in Social Pedagogy.100

In essence social pedagogy is a trans-disciplinary professional activity in which
aspects of care, education, therapeutic and medical activities, and the use of
crafts and creative arts, are brought together to form a holistic approach in
supporting children and adults with complex needs. From the beginning, the
social pedagogical perspective has been based on attempts to find educational
solutions to social problems. Thus, those educationists like Comenius, Pestalozzi
and Froebel, who were concerned with poverty and other forms of social distress,
were pioneers of the social pedagogical perspective.101

Ramon Gallegos has observed that a true holistic – social pedagogic – training
programme considers education an art more than a technology; it is a creative
process more than a mechanical one.102 The central element in the training of
the holistic educator is the encouragement of creative, spiritual, emotional, and
aesthetic qualities – not just scientific and technical pursuits. Miller and others
have indicated that it is important to recognise that holistic education cannot be
reduced to a set of techniques or ideologies; ultimately holistic education rests
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in the hearts and minds of the teachers and students.103 Thus social pedagogy is
not narrowly concerned with just a child’s schooling but relates to the whole
child: body, mind, feelings, spirit, creativity and, crucially, the relationship of the
individual to others.104

Petrie, Boddy, and Cameron have expressed the view that framing children’s
work in terms of social pedagogy has the potential for creating a more inclusive,
normalising approach, with the main focus on children as children, while
recognising that some children have special and additional needs. And because
students are ‘living their learning’ they are more likely to be conscious of the
role of theory and its practical relevance and value.105 The living presence of
students in a community not only poses a constant challenge to established
professional practice but also helps create a corporate learning environment in
which the importance of training and continuous professional development can
be recognised. What made the BA in Social Pedagogy programme in Aberdeen
unique was the fact that the students ‘lived the course,’ contrasting with the
experience of social workers and nurses in training who did not spend their time
living with their clients and patients.106

The Camphill Ethos

The unique character of the Camphill community lies in the endeavour of each
Camphill village to create and maintain an environment where the economic,
social and spiritual lives of the community are complementary.107 From the
beginning, the intention was to undertake this work, not as a job in the usual
sense of the word, but as a way of life. A community of co-workers was established
who shared all the work that had to be done – teaching, caring, household tasks,
gardening. In the Camphill Movement communities were created such that the
members, whatever their abilities, could help to support the needs of their
fellows, while they themselves were supported in turn. Six key constituents can be
identified as central to the essence of Camphillness, each one inextricably bonded
to the others. Remove one and the overall potency and effect of the rest is lost.108

Firstly, the relationship between carer and child is characterized by mutuality,
defined here as the respectful give-and-take between and among persons.109

Mutuality is not merely a technique or attitude; it is a practice that embodies
the value of interaction and understanding as opposed to isolation and alienation.
The life-sharing aspect of living in a Camphill community is one of its defining
features, ensuring that the principles of dignity, value, and mutual respect can
be meaningfully translated into practice. The daily process of learning across
difference and inequality is vital, for it transforms the basic attitudes of care-
givers toward difference. Furthermore, the negotiation of power-sharing across
inequality makes a reality of the rhetoric of empowerment, because such an
approach requires the power to come from, and be given up by, someone else,
namely the care-giver. What we see here is the establishment of an affective
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relationship that is unconditional. It is mutual friendship that provides the cohesive
force binding together the different elements of a community, the mortar without
which any communal edifice would collapse.

Secondly, rhythmicity is a potent force not only in linking people together
but also in creating a sense of internal togetherness.110 Life comprises a wide
range of natural rhythms, from the regularity of the heartbeat to the change
from day to night. Rhythmicity can be seen as an essential ingredient in human
communication and development. In attempting to communicate effectively with
a child, the carer has to fall into step with the child so that they dance to the same
tune. The child and the care-giver then search for ways to establish and maintain
that joint rhythm in a mutually inclusive way. An awareness of this engagement
can help carers pace their interactions and further their capacity to speak with,
rather than to, the child. It is important for carers to learn to listen, to look, and
to explore in a new way the pulse of groups with which they are working. In the
Camphill philosophy, only by living one’s work in a community can one become
sensitized and respond appropriately to these rhythms.

Thirdly, attention to the spiritual well-being of all is an integral facet of life
in a Camphill community. Spiritual well-being, which may have everything or
nothing to do with religious belief and observance, is an essential aspect of
everyday life. It can be defined as a sense of good health about oneself as a
human being and as a unique individual. It occurs when people fulfil their human
potential, are aware of their own dignity and value, enjoy themselves and have a
sense of direction. They can also sense this quality in others and respect and relate
positively to them. They are at ease with the world around them.111 Spiritual
care and support do not result from the acquisition and application of a series
of techniques and skills; they result from sharing together and learning together.
They come by addressing questions that relate to the value and meaning of life.112

A fourth characteristic feature of Camphill settings is their tranquillity. There
are few visitors who do not quickly become aware of this distinct and rare quality
and comment favourably upon it. It is a quality that immediately communicates
itself to the individual. But what do we mean by tranquillity?113 Too often,
tranquillity is simply equated with silence or an absence of noise, but tranquillity
is a quality that has to be created. It can be defined as a state of inner emotional
and intellectual peace.114 While many people may recognize its importance, few
understand its benefits. Tranquillity can help individuals overcome feelings of
anger, nervousness, and fear that are often part of daily life. It brings enhanced
levels of emotional and mental calm, enabling individuals to feel mentally stable
and grounded. By keeping the mind clear and stable, tranquillity can help improve
judgment and, by so doing, make the future appear bright and positive. This in
turn helps to maintain a person’s good physical health by keeping the body strong
and resistant to illness: tranquillity can have a healing or curative quality.

A fifth factor is economic sustainability. It was König’s view that at the heart
of the larger Camphill communities there should be a farm which would act
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as the ‘dynamo’ providing not only food and drink but also educational and
recreational activities. He sought to create self-contained and economically self-
sustaining communities. At a Schools Community Meeting held in October
1952, König made explicit his belief that: ‘we must create an island where the
world can be kept away . . . Camphill should become a self supporting structure
through which more and more people can pass’.115 König frequently used the
metaphor of an island to describe Camphill communities.116 Clearly one of the
most obvious features of an island is that it is physically cut off. That isolation
was important to König for three principal reasons. First, in order to foster a
sense of internal togetherness and brotherhood and to develop a system reliant on
mutual dependence, it was necessary to cut links with the outside world. Second,
König believed that for children and young people with special needs attending
Camphill to benefit from the regime there should be a minimum of external
influences, which were perceived, at least in the early years, as being negative and
destructive. Third, the project of creating a self-sustaining economic model would
be undermined if there were undue reliance on the surrounding area for goods
and services.

In a lecture given to an Agricultural Conference in 1963, König indicated that
he very much hoped that more and more land would be acquired by the Camphill
Movement.117 These would be ‘islands of recovery’ with a given number of people,
a given number of fields and woods and a given number of animals. He saw the
creation of such islands as one of the main tasks of Camphill’s agricultural impulse.
Critics have frequently noted that Camphill communities tend to be located in
isolated rural settings, which they claim are alien to the everyday experience of
most people.118 To König such criticism ignored the fact that only in such settings
can the essential nourishment for mind, body and spirit be provided.

No Camphill community, however, has ever achieved full economic
sustainability and there is little likelihood that such an aspiration can ever be
realised. Nevertheless, there are some Camphill communities – for example Loch
Arthur Community in Dumfriesshire – where a wide range of activities are
engaged upon, bringing in significant revenue.119 This Camphill Community is
a 220-hectare biodynamic farm encompassing a mixed enterprise of dairy and
beef cattle, sheep, pigs, cereals, field vegetables and horticulture. The community
encompasses a number of enterprises and workshops, including a creamery which
produces award-winning farmhouse cheeses, yoghurt and butter. Loch Arthur is
one of the largest organic farms in Scotland and comes closest to the kind of
biodynamic model that König aspired to create.

A sixth key trait is ecological sensitivity, strongly advocated by König long
before environmental lobbies came into existence. He believed that Camphill
communities should act as guardians of the land with which they had been
entrusted. In order to fulfil that responsibility, it was necessary to apply farming
methods that respected the soil, the crops, and the livestock.120 He further believed
that this reverence should be extended to the way that food was prepared for the
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Figure 5. Camphill House, Bieldside, Aberdeen. Photograph © Robin Jackson.

Figure 6. Phoenix Hall, Camphill Newton Dee, Milltimber, Aberdeen. Photograph
© Robin Jackson.
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table. The physical presentation of meals, as well as taste and nutritional value,
should add to the feeling of well-being. Meals should not simply be a time set
aside to eat food but should be social occasions that are celebrated. They should
be convivial occasions in which respect is shown for what one eats and drinks,
done through offering a grace or an appropriate reading or song at the start and
finish of each meal.

König and the Camphill vision

König’s overall vision did not involve the pursuit of grandiose and unattainable
goals, but rather encouraged a willingness to respond to the needs of the moment
in an open but judicious manner. What he envisaged required professionals
to break free of convention, dispense with outdated ideological and political
predispositions and adopt an approach that was unambiguously focused on the
needs of the individual. His unique contribution to the fields of education,
psychology, social care and medicine is important for a variety of reasons.

Unlike most members of the medical profession in the 1940s and 1950s König
refused to accept that any child, young person or adult with an intellectual
disability was ineducable. It was not until much later that this viewpoint gained
more general professional acceptance. A significant milestone here was the
publication in 1967 by Stanley Segal of No Child is Ineducable.121 Over two decades
earlier König had already established at Camphill one of the first schools in the
UK to admit children and young people with an intellectual disability.

König also consistently argued that education should engage the whole being.
In a world increasingly in need of creative solutions to a wide array of global
challenges, he believed it was important to receive a well-rounded holistic
education that engaged the entire being: mind, body and spirit. Children and
young people were to gain knowledge, understanding and skills but were also
able to develop their imagination, learn about compassion and experience self-
empowerment. König was convinced that the most effective form of professional
training was where students ‘lived the course’ alongside their clients and patients,
a practice at total variance with the traditional model where social workers, nurses
and doctors in training spent much of their time in the lecture-hall.122

König had no doubt, meanwhile, about the relevance and value of the village
community model, where the economic, social and spiritual life of a community
complemented each other. Variants of this supportive community model are now
being developed in an increasing number of Western European countries.123 The
biodynamic agricultural model advocated by König, furthermore, highlighted his
concern for society to assume a stewardship role as far as the natural environment
was concerned, whether through seeking a reduction in the use of pesticides
and herbicides, the adoption of less intensive forms of animal husbandry and
crop production or the introduction of conservation and preservation initiatives
designed to protect native flora and fauna.
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What is indisputable is that the Camphill community model created over 70
years ago by König constitutes a challenge to contemporary philosophy, provision
and practice as they relate to the fields of education, social and community care for
people with an intellectual disability. Dr Karl König died on 27 March 1966 near
to the Camphill School community of Brachenreuthe in Germany, a residential
setting for children with special needs that he played an active part in establishing.

Camphill, Scotland and the World

The Camphill seed would not have taken root in the north-east of Scotland had
it not been for support given to König at a critical phase in its development
by two Scots; each originating, as it happens, from west-coast island families:
George MacLeod from Skye and Will Macmillan from Arran. The development
of Camphill was further shaped by the work of a small group of Scottish lairds
from rural Aberdeenshire committed to the promotion of biodynamic agriculture:
Theodore Haughton, Lord Glentanar and Grange Kirkcaldy.

It would be misleading to give the impression that the Camphill model is
universally acclaimed throughout the UK. Quite the contrary: it is seen by
some local authorities and professionals as an outdated and discredited model
of provision. Education and social work departments can be reluctant to fund
the placement of children or adults in Camphill settings. But in Scotland the
professional hostility to the distinctive provision made by Camphill has not been
so marked. A tentative explanation for that can be advanced. In 1995 a body
was created – Camphill Scotland – which comprised all the country’s Camphill
communities. Its principal aim was to meet the highest standards of care through
fulfilling the original Camphill ethos, and to be recognised as a leader in the
fields of social care and intellectual disability.124 A key role for the body is to act
as an advocate for Camphill and to promote its profile among professional and
public audiences. This development was not initially welcomed universally by
Scottish Camphill communities, as some saw it as an unnecessarily bureaucratic
structure that might stifle innovation and challenge an individual community’s
independence.125

For the first ten years of its existence Camphill Scotland was located in
Aberdeen, but then moved to Edinburgh. There were some who felt that by
moving to Edinburgh, Camphill Scotland would be leaving ‘home’. However,
from a strategic standpoint its new location has advantages for it means that
there is easier access to the Scottish Parliament, government departments and
the headquarters of other major disability organisations. Had it not been for
the creation of Camphill Scotland and its role as a powerful advocate for the
movement, there is a strong likelihood that the Scottish Camphill communities
would be experiencing the kind of problems confronting Camphill communities
in England and the Republic of Ireland, where communities have been closed or
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are threatened with closure. By contrast, Camphill in Scotland has proved to be
resilient.

But that resilience will be tested in the coming years as the effects of Brexit
make an impact. Already, recruitment from Europe, the traditional source of
Camphill co-workers, is being adversely affected. Local authorities, too, are
finding it increasingly difficult to support the placement of children and adults
in Camphill settings given severe reductions in education and social care budgets.
It should, however, be recalled that König succeeded in establishing Camphill
in the face of the collective professional wisdom at that time, which was that
making provision for children and adults with intellectual disabilities was a waste
of precious resources. There was a significant role for the locality of north-east
Scotland, and its inhabitants, in the challenge to such misconceptions mounted
by Karl König and the Camphill movement.
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